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EXECUTIVE SUMMARY  

This executive summary is a brief synopsis of the Equity Audit findings only. The full Equity Audit 

report provides comprehensive information about the purpose and research of an equity audit, its features, 

process, extensive quantitative and qualitative details and the overall findings. Those findings lead to 

recommendations grounded in research. The final recommendations are categorized into one of five 

strands – Systems, Teaching and Learning, Student Voice, Climate and Culture, Professional Learning and 

Family and Community as Agency - for clear alignment to systemic equity.  

 

 
 
 
Systems: To ensure a systemic and continuous development toward advancing equity within all 
policies, processes, procedures, initiatives, decision-making and fiscal responsibility. 

 

1.1 District develop common language around equity, diversity and inclusion.  

1.2 District develop a long-term plan to increase diversity among teachers and administrators with a 

focus on people of color. 

1.3 District develop a long-term and measurable plan to demonstrate its commitment and growth to 

educational equity.  

 
 
 
 
Teaching and Learning: To intentionally embed equity-driven pedagogy in the curriculum, 
resources, instructional approaches, use and consideration of assessments and academic 
programming for the purpose of advancing equity for each student.  
 

2.1 District critically examine their programming with an equity lens.  

2.2 District develop systemic expectations of culturally responsive practices.  

2.3 District internally evaluates and regularly reviews their curriculum and resources for appropriate 

inclusion and diverse representation in its efforts to embed culturally responsive pedagogy and 

practices. 

 
 
 
 
 
 
       

STRAND 1 

STRAND 2 
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Student Voice, Climate and Culture: To consistently seek students’ feedback and experiences and 
nurture a positive, authentic and meaningful organizational culture and climate.  

3.1 District develop process to regularly survey staff on their employer satisfaction and areas of 

needed attention. 

3.2 District develop long-term, proactive solutions to student behaviors and adult mindsets surrounding 

school expectations. 

3.3 District advise schools to develop a student leadership committee and/or include students in the 

district-level equity advisory committee. 

Professional Learning: To provide a continuum of professional learning and growth opportunities 
for all staff in pursuit of fully understanding and embracing educational equity. 

4.1 District develop mandatory professional development continuum for all staff on issues of equity. 

Family and Community as Agency: To partner with families and the community for authentic 
opportunities to serve the students, the school and district.   

5.1 District assembles an equity advisory committee to effectively collaborate and communicate its 

commitment and work to advance equity. 

STRAND 3 

STRAND 4 

STRAND 5 
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Section 1   
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Introduction 

During school year 2019-20, Community Consolidated School District 89 engaged in an 

equity audit. An equity audit is a proactive opportunity for districts to critically examine the ways 

equity has been advanced in their district while it also aids in the identification of needed improvement. This 

report is a detailed culmination of the equity audit process, findings and research-based recommendations. 

 What is equity? 

There are numerous definitions of equity and each district would decidedly choose which adhere to 

their values. The consistent theme in quality equity definitions include language that clearly state school 

systems are responsible for their own inequities, particularly among historically marginalized populations. 

Those populations include, but are not limited to people of color1, differently-abled individuals, English 

Language Learners, immigrants, religious minorities, and other minoritized affinity groups. 

The Midwest and Plains Equity Assistance Center (MPEAC), which is funded by the U.S. 

Department of Education, Office of Civil Rights, defines educational equity as:  

When educational policies, practices, interactions, and resources, are 
representative of, constructed by, and responsive to all people such that each 
individual has access to, can meaningfully participate, and make progress in  
high-quality learning experiences that empowers them towards self-determination 
and reduced disparities in outcomes regardless of individual characteristics  
and cultural identities. 

MPEAC, Equity Dispatch Classic Education, 
January 2012. 

The American Institute for Research recognizes a similar definition. It states, “Educational equity is 

achieved when all students receive the resources, opportunities, skills and knowledge they need to 

succeed in our democratic society” (2018). Several research-based entities such as The Education Trust, 

The National Equity Project, Teaching Tolerance and Rethinking Schools advocate that equity must disrupt 

any forms of “-ism’s” That is, racism, classism, sexism, normative beliefs associated with heterosexuality, 

cisgender, national origin and other forms of superiority based on dominant social constructs of race, 

gender, gender identity, socio-economic status, religion, language, abilities and so on. As educational 

equity mandates committed, systemic transformations at all levels in order to leverage access, opportunity 

and outcomes for every student, particularly cognizant to marginalized populations, scholars have 

1 All non-White individuals. 



5 

determined that equity-focused action is necessary (Freire, 1970; Kincheloe, 2008; Gorski, 2018). To 

understand equity, one must understand inequities and how every major U.S. institution, including 

education, has been designed to be inequitable; thus, to achieve equity must also by design. By doing so, 

we actively work to transform systems to ensure each student obtains what is needed to achieve (Shields, 

2013; Blankstein et al, 2016; Gorski, 2018). Fullan (2003, p. 47) lists these whole system transformations 

as follows: 

1. Foster deep commitment to the moral imperative.
2. Small number of ambitious goals relentlessly pursued.
3. Establish a developmental culture and investment in capacity building.
4. Build leadership at all levels.
5. Cultivate district wide engagement.
6. Learn from the work.
7. Use transparent data to improve practice for innovation and improvement

Over the last few decades, school districts across the country have committed to educational 

equity. Despite the growing attention, educational equity should not be viewed as the latest initiative. It is 

not an initiative at all. It is a transformative mindset shift that encapsulates the ways schools should 

operate. We cannot do school well without authentic reflection and action toward equity for all students. If 

the primary premise of schooling is to shape future citizens to be contributing members of greater society, 

then the principles of equitable human development and societal environments are embedded (Howard, 

2010; Shields, 2013; Gorski, 2018). Educational equity is critical, and it cultivates courageous unraveling of 

power and privilege among individuals and within institutions. The increasing popularity around equity over 

the last several years has led to a number of visual illustrations to describe its complexities. A quick internet 

search yields many images including the2 popular one below. 

The image on the left represents equality where all 

receive the same access and opportunity despite individual 

needs; while, the image on the right represents equity, in which 

individuals may receive accommodations, resources and 

such based on unique circumstances. In schools across 

the country, students are legally and justifiably able to ascertain 

additional supports to aid in their learning, such as in Special Education (SPED) and English Language 

Learners (ELL) programs. However, national data has shown that despite these efforts too many students 

2 Creator, Craig Froehle, Ph.D., University of Cincinnati 
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continue to academically struggle in comparison to their mainstream peers. Educational equity advocates 

for these programs to exist, but it goes deeper than programmatic structures. Educational equity also 

impacts a much larger group than SPED and ELL students. Educational equity demands understanding to 

the conditions that marginalize SPED and ELL students, but also other historically disenfranchised 

students (e.g. students of color, LGBTQ+). Scholars understand that legal protections for these groups is 

insufficient to reach equity. Thus, an urgent investigation to how society and institutions perpetuate 

inequities by examining biases, explicit and implicit, is necessary to unpack narrow or 

limited mindsets, beliefs and practices. Equity begs the question whether certain 

district policies and procedures are exclusionary or catered to dominant views, whether 

academic supports are effective, whether students’ needs are being met, whether 

students are being heard, whether other factors are contributing to disparities or a combination of all the 

above and more. In other words, have we examined all with an equity lens? 

Equity is considered one of the fundamental dynamics in the creation of the Every Student 

Succeeds Act (ESSA) aimed to leverage resources to close the opportunity gaps and improve learning 

outcomes for all students. In May 2018, The Illinois State Board of Education (ISBE) adopted ESSA and  

released in its purpose in the Executive Summary (p. 2-3):  

Supporting students in achieving our state goals begins and ends with  
equity. The Illinois ESSA Plan represents the belief of ISBE and our  
stakeholders that the students with the greatest needs deserve the greatest  
share of our public education resources. Grounding our work in the practice  
of equity will ensure that we provide all students with the supports they need 
to succeed from pre-K through high school and onto purposeful lives. All  
students need safe and inclusive schools and challenging and individualized  
curriculum and instruction. Even so, each student comes to the classroom  
with different strengths. Equity requires that each child receives the attention,  
resources, access, and supports he or she needs to become socially and  
economically secure adults. Equity must occur as we create the inclusionary 
conditions for whole schools, whole communities, and whole systems to  
work together. Students and schools are nested in communities with vastly  
different histories and resources. Achieving our goals requires a comprehensive 
approach to supporting students’ cognitive growth, social and emotional 
development, and physical well-being. Illinois is committed to providing  
integrated, differentiated, transparent, and equitable supports to school districts.  
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Research

As mentioned previously, one of the most fundamental urgencies about educational equity is that 

every area must be examined with an equity lens. It requires attention to demographic conditions of 

disenfranchised populations. The first and possibly the most challenging shift toward prioritizing educational 

equity is the attention to attitudes, behaviors and actions to consider all aspects of schooling with an equity 

lens (Schuerick and Skrla, 2003; Dweck, 2007; Lewis & Diamond, 2015). For instance, when standardized 

assessments are reviewed, we must disaggregate such data by demographics and subgroup and its 

intersectionality in order to investigate the underlying conditions (Johnson, 2002; Williams, 2003; Ross, 

2014; Kendi, 2016). When we scrutinize racial discipline data, we must do so with an understanding of root 

causes to certain behaviors and actions authentically exerting energies to combat inappropriate 

assumptions to transform historical power and privilege (Tatum, 1997; Howard, 2010; Ross, 2014; 

DiAngelo, 2018). When we review the student populations participating in rigorous opportunities and those 

identified as readily able to partake, we must genuinely practice such considerations void of any deficit 

thinking (Sleeter, 2012; Kendi, 2016; Gorski & Pothini, 2018). In order to keep educational equity at the 

forefront of all deliberations, there must be intentional and continuous conversations 

about it in every aspect of schooling (Kozol, 1991; Singleton & Linton, 2006; Gorski & 

Pothini, 2018). 

Thoughtful, critical and systemic equity considerations ought to be embedded in all the work of an 

educational institution, including but not limited to curriculum development, assessments, professional 

development, discipline and programmatic structures (Darling-Hammond, 2010; Chenoweth & Theokas, 

2012; Gorksi, 2018; Edley et al, 2019). These discourses and actions must be relentless and continuously 

allow for improvement contributing to equity as foundational and a moral imperative (Freire, 1970; 

Kincheloe, 2008; Gorski, 2018). It demands a continuous and heartfelt commitment for every child to be 

successful. A firm understanding of educational equity clearly imparts the knowledge that equity is 

transformative and good for all students (Shields, 2013). Even the most advantaged pupils do better in an 

equitable school setting (Boykin & Noguera, 2011; Shields, 2013; Smith et al, 2017; Gorski, 2018). This is 

important to point out as equity can be narrowly viewed as taking from one to give to another rather than 

the critical recognition that sameness for all does not equate to fairness. It also must be understood that 

individuality does not contribute to a holistic society. Collective voices foster harmony when individual 
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interests outweigh the betterment of a community, marginalized people will suffer. This is particularly 

relevant in schools.  

Although an equity audit can provide a comprehensive view, it cannot fully capture all 

the efforts to advance equity. There are educator practices occurring daily throughout any 

district to ensure students are getting what they need to be successful, and to address 

inclusion and inequities ingrained in the system and structures. However, when districts create and monitor 

equity-driven plans with associated measurable indicators, then the opportunity and expectations gaps 

experienced by marginalized students may be narrowed (Scheurich & Skrla, 2003, Edley et al, 2019). The 

intent of an equity audit is to formulate a plan. Such a plan aids in identifying inequities in order to advance 

systemic improvements (Skrla et al, 2009; Skrla, et al, 2011; Edley et al, 2019). In doing so, the research is 

clear that there is no absolute manner to this work. There is no one size fits all or pre-packaged program to 

guarantee equity for all students. Strategies that suggest “best” practices to meet the needs of all students 

or one measuring tool or assessment to demonstrate fulfillment of educational equity should be approached 

with caution. Such suggestions perpetuate singular attitudes that all students will be successful by utilizing 

one or a few approaches. If there were one or even a collection of a few strategies to combat educational 

inequities, school districts across the country would have implemented such practices years ago.  

Kim Anderson, the newly hired Executive Director for the National Education Association, the 

largest teachers’ union, stated that the most important challenge facing public education today is equity 

(Peters, 2019). The American Federation of Teachers has a long history of commitment to equity and social 

justice: 

That the starting point of our work in the area of racial equity must  
be reflection and internal examination, whereby our union—at the local,  
state and national levels—will look for ways to engage our members 
in open and courageous conversations on racism, inequity and privilege.  

 
  Educational equity is a continual pursuit to enable all students to have equitable access and 

opportunity as demonstrated by outcomes (Macey et al, 2012; Blankstein et al, 2016; Smith et al, 2017). It 

is an approach constantly fluctuating based on the circumstances of each student while paying particular 

attention to a student’s diverse background and experiences (Bartolome, 1994; Ladson-Billings, 1994; 

Tatum, 1997; Valenzuela, 1999; Lindsey et al, 2003; Kendi, 2018; Edley et al, 2019). All the 

recommendations in this equity audit report are firmly supported by research as well as unique 

considerations of Community Consolidated School District 89. 
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District Background to Equity Work

 

As part of this Equity Audit, Community Consolidated School District 89 completed a historical 

background review that included achievements and challenges within each strand. The below is a non-

exhaustive list of those equity-driven actions undertaken. 

 
Systems 
 

Achievements Challenges 

• Strong policy work on equity, ensuring equitable 
opportunities. Increased participation in recruitment 
that represents our student body - increased job fair 
attendance, broader posting of positions. Strategic 
plan and board goals include equitable experiences 
and focus on providing opportunities for all. 

• Sustained change, finding qualified candidates 
for our teaching positions 

 
 

Teaching and Learning  
 

Achievements Challenges 

• Looking at bias in assessment and rewriting 
questions as needed, moving to screening all for 
gifted education, not just those recommended by 
staff, uses a non-verbal screening tool for G&T, 
Providing professional development on best practices 
for instructional approaches, instructional coaching 
for all staff, rigorous expectations for all, reduces 
"level" of classes at the middle school to allow for 
more pathways to at and above grade level content, 
use of co-teaching models to ensure high 
expectations for our students with disabilities. 

• Increasing representation in our G&T to match 
our overall population, increasing representation 
in our advanced classes, time for PD to help 
support teachers on equity and instructional 
practices 

 
 
Student Voice, Climate and Culture 
  

Achievements Challenges 

• Addition of two student board members, addition of 
principal advisory councils in all schools, student 
government in all schools, feedback boxes in all 
schools, clubs and activities based on feedback from 
students, student voice in classroom instruction, SEL 
embedded in preK - 8th grade, with common 
outcomes defined. Responsive classroom training 
and practices in K - 8. Restorative practices in place 
K - 8. 

• Expanding representation to mirror our student 
population. 
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Professional Learning 

Achievements Challenges 

• Professional development offered for all staff,
Instructional coaches trained in equity and instruction
to embed in all their coaching cycles, staff led PD on
how to provide equitable learning opportunities, staff
directed book studies on equity, workshops available
out of district

• Time for all to participate, understanding of
importance by all staff

Family and Community as Agency 

Achievements Challenges 

• Bilingual parent group, strong PTCs in all buildings,
home/school communications, parent teacher
conferences well attended, volunteer opportunities,
GECRC expansion, parent education events

• BPAC outreach and work of our EL families

• Outreach to all families, equal representation
from all parent groups.
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 The Equity Audit Process

The Five-Phase Equity Audit© is a fact-finding quantitative and qualitative analysis that aids in 

identifying areas of growth and needed improvement to advance educational equity. The audit process 

provides an opportunity to critically review various data points and collect stakeholder perspectives, 

feedback and experiences. The purpose of an equity audit is to lead to actionable shifts to systemically 

advance equity. Following the Five-Phases of an Equity Audit©, the timeline to conduct is approximately 

one school year: Phase 1 (Summer or Early Fall); Phase 2 and 3 (Fall semester) and Phase 4 and 5 

(Spring semester). 

Illustration 1.1: Visual Representation of Five-Phases of an Equity Audit© 

PHASE I 

Upon the district forming a District Equity Leadership Team (DELT), they meet with the auditor. 

During this phase DELT members conducted  a District/School Assessment on Systemic Equity© to discuss 

and rate areas of strengths and needed improvement in equity. The central results of that assessment are 

used as a data point in this report (see pages 15-22). A prioritization activity follows, and it provides an 

insight to the varying perspectives of what one believes is urgent to actionable equity. This is an important 

reminder the priorities fluctuate based on personal and professional views, yet collectively, a consensus 

must be reached to develop an actionable and accountable plan – a primary goal of an equity audit.  

Also, during Phase I, DELT determines the direction of the equity audit in terms of quantitative and 

qualitative data it seeks.  DELT is provided a list of quantitative consideration and decides which data to be 

analyzed in the audit (see page 20). DELT is then provided a bank of questions to consider for each of the 

stakeholder focus groups -  (1) staff, (2) students and (3) parents/guardians/caretakers. For ease of 

reference, we will refer to the stakeholder group, Parents/Guardians/Caretakers as Families. 

Phase 1 
Conduct needs 

assessment. 

Determine next 

Phase 2 and 3. 

Phase 2 
Ascertain wide 

range of 

disaggregated 

data. 

Phase 3 
Conduct focus 

groups with 

stakeholders. 

Phase 4 
Analyze data 

and identify 

common 

themes. 

Phase 5 
Findings and 

recommendations 

aligned with 

strands 
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DELT then discussed the questions they prefer to be asked of each focus group and/or developed 

their own questions (see pages 21-22). About one hour is allocated per focus group. Focus groups take 

place by stakeholder role and there is no intermingling of stakeholders in one focus group. In other words, 

students participated with students, staff participated with staff members and so on.  Based on cost and 

time, the focus groups were limited to three days and the following rules were set by the auditor,  

• Staff: Any staff member may participate as long as adhere to the 5-8 Rule. This rule indicates that
if DELT would like 8 staff members per focus groups, then they are limited to approximately 5
questions. If they would prefer 5 staff members per focus group, then 8 questions will be asked.

● Students: Up to 10 students may participate in student focus groups. Grade-level mixing is allowed.
Up to 8 questions may be asked of students.

● Families: Up to 10 individuals may participate in this focus group. Up to 8 questions may be asked.

Once DELT commences the important logistics of Phase I, then the subsequent phases may proceed. 

PHASE II 

The district spends the Fall semester gathering the agreed-upon data. It is submitted to the auditor 

for analysis. 

PHASE III 

The auditor conducts on-site focus groups. The district determines if participation into any of the 

focus groups is first come, first serve basis, sign-up, by invitation or by a combination of the two. 

Logistically, about seven focus groups can be conducted in one day. Some focus groups take place in the 

evening to accommodate families and translation needs. All focus groups were voluntary and confidential. 

PHASE IV & PHASE V 

Phase IV is the extensive analysis where emerging themes are identified within the quantitative 

and qualitative data. During Phase IV, the Superintendent and district leadership are requested to complete 

a brief background survey to briefly highlight previous equity work. This is another data point that 

contributes to the final report. For a synopsis of that background survey (see page 11). 

Phase V are the recommendations. Prior to finalizing the equity report, a draft is submitted to the 

District Superintendent for review. The purpose of the draft is to allow the Superintendent and/or designees 

to ensure accuracy in a number of district details, but no other edits or changes are allowed. After the 

review, a final report is submitted. This report serves as the full EQUITY AUDIT REPORT. 
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Needs Assessment 

As part of Phase I of the Equity Audit, DELT completed a District/School Assessment on Systemic 

Equity© to provide context, deeper discussion and understanding about equity. The needs assessment 

provided an opportunity for self-reflection on ten components of equity against a given rubric. The rubric 

contained these four levels of attainment 

• Strong: Systemic and committed throughout the district and all schools, widely
communicated to all stakeholders.

• Strong, but focus needed: Developing stages across the district and schools, but clear
expectations and directions are needed.

• Progressing: We’re working on it, but not yet what we’d call strong.

• Emergent: We’re just getting started on this work.

For each component, groups were tasked to provide a rating and rationale as well as make  

suggestions for next steps. DELT was divided into five groups. Each group rating is marked with an “X” in 

the preceding summary.  
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Suggestions for Next Steps 

Developing • Focus groups, parents on committees who are representative of the community. We want to make sure that
poverty is part of the equity conversation.

• Openly accept and communicate any suggestions from equity audit from ALL parent stakeholders. Engaging with
families that aren't ever at the school, or involved. What are the parents needs to participate in any and ALL
school events.

• Find out the following: Research what makes parents feel comfortable in the school setting. How do parents best
communicate with teachers and staff? What modes of communication are most effective to engage parents?

• Focus groups and develop structures for ongoing communication and engagement.

In Progress • Develop awareness of what initiatives already exist, and how we can make them more universal throughout all
buildings in the district
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Quantitative Data Analyzed 

Quantitative Data (Numbered data selected by DELT; Data provided marked with an asterisk [*]  

Recommended 
Timeframe 

1 -3 Student demographic by race/ethnicity, subgroup and intersectionality of same* 3- 5 years

4 - 7 
Student discipline (in and out-of-school referrals, suspensions and expulsions) by race/ethnicity, 
subgroup, gender and intersectionality of same* 3-5 years

8 – 10 
Students enrolled or participating in gifted programming, Honors and/or AP by race/ethnicity, 
subgroup, intersectionality of same* 3-5 years

11 
Student receiving Tier 2 and Tier 3 (MTSS) support by race/ethnicity and subgroup status and 
intersectionality of same in each school building 3-5 years

12 
Student receiving services for various (dis)ability levels (e.g. cognitive, learning, behavioral, etc.) 
intersectionality by race, gender, subgroup* 3-5 years

13 
Students participating in extracurricular by race/ethnicity and subgroup as well intersectionality of 
aforementioned* 3-5 years

14 
Districtwide growth assessments or grade-level benchmarks (e.g. MAP, STAR) by race/ethnicity and 
subgroup as well as intersectionality* 3-5 years

15 – 16 
Standardized assessment scores for reading and math by race/ethnicity and subgroup as well as 
intersectionality 3-5 years

17 Final grades (semester/quarterly optional) by race/ethnicity, subgroup and intersectionality 3-5 years

18 Dropout rates by race/ethnicity, subgroups as well intersectionality 3-5 years

19 
Student absenteeism and tardiness by race/ethnicity and subgroup and intersectionality of 
aforementioned* 3-5 years

20 Student truancies by race/ethnicity and subgroup and intersectionality of aforementioned* 3-5 years

21 Student transfers (in and out) within academic years by race/ethnicity and subgroup 3-5 years

22 Teacher and administrator demographic by race/ethnicity and gender 3-5 years

23 
Staff licensure endorsements (Bilingual, ELL, IEP, Reading Specialists, Instructional Technology, 
Masters + degree, etc.) by each building* 1-3 years

24 The number and percentages of ELL and languages spoken 1-3 years* 1-3 years

25 Demographics of PTA, PTO and/or Homeschool Boards by race/ethnicity and gender 1-3 years

26 Board of Education diversity by race/ethnicity and gender 1-3 years
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4. How have you felt welcomed and included as an employee? How have you not felt
welcomed and included as an employee?

5. How does your background (e.g. race, gender, gender identity, socio-economic status,
abilities, etc) differ from students and families? How does this impact your role in the
district?

6. How have students in your school been affirmed in their identities?
7. In what ways, have positive, meaningful relationships been built with students? With

families?
8. Does staff feel treated equitably among peers?
9. Is there anything else you'd like to add or share?

Students 
1. What do you like most about your school? What do you wish were different about your

school?
2. What are ways you and a teacher have connected?
3. In what ways, have you connected positively with other adults in the school?
4. How have you felt welcomed and included in your school? How have you not felt

welcomed and included in your school?
5. How have your peers been welcoming and inclusive or not welcoming and inclusive?
6. In what ways have you advocated for yourself? Has it been easy or challenging?
7. In what ways has your unique identity and experiences been celebrated or valued by

your school? By your teachers(s)?
8. Is there anything else you'd like to add or share?

Families 
1. When you hear "equity" what comes to mind?
2. Besides academics, what else do you believe school should teach, value, affirm or

provide for students?
3. In what ways, do you believe your school is doing a good job in meeting the needs of all

students?
4. What are the areas of needed improvement in order to meet the needs of all students?
5. How has the school/teachers supported your child(ren) academic success?
6. How has the school/teachers supported your child(ren) success outside of academics?
7. Have you experienced and/or do you have concerns that you believe are inequitable or

unfair? Please describe.
8. Is there anything else you'd like to add or share?

Focus group responses were analyzed and categorized into the Five Strands of Systemic 

Equity©: 

Systems: To ensure a systemic and continuous development toward advancing equity 
within all policies, processes, procedures, initiatives, decision-making and fiscal 
responsibility.  
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Qualitative Data 

The following were emerging identifiable themes based on focus group responses. The themes 

placed into this strand closely aligned with systems. Systems, as defined by the Five Strands to Systemic 

Equity©, is to ensure a systemic and continuous development toward advancing equity within all 

policies, processes, procedures, initiatives, decision-making and fiscal responsibility. There is no 

one question asked that could inquire so broadly about systems, but numerous responses demonstrated 

areas of strength and needed improvement within the systems strand.  

From Staff 

From Families 

Individual quoted survey comments have been redacted, as survey 
participants were not told that their responses would be shared with the 
general public.
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From Students 

Individual quoted survey comments have been redacted, as survey 
participants were not told that their responses would be shared with the 
general public.
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The following were emerging identifiable themes based on focus group responses. The themes 

placed into this strand closely aligned with systems. Teaching and Learning, as defined by the Five 

Strands to Systemic Equity©, is to intentionally embed equity-driven pedagogy in the curriculum, 

resources, instructional approaches, use and consideration of assessments and academic 

programming for the purpose of advancing equity for each student. There is no one question asked 

that could inquire so broadly about teaching and learning, but numerous responses demonstrated areas of 

strength and needed improvement within the teaching and learning strand.  

From Staff 

From Families 

Individual quoted survey comments have been redacted, as survey participants 
were not told that their responses would be shared with the general public.
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From Students 

•

Individual quoted survey comments have been redacted, as survey 
participants were not told that their responses would be shared with the 
general public.
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The following were emerging identifiable themes based on focus group responses. The themes 

placed into this strand closely aligned with systems. Student Voice, Climate and Culture, as defined by 

the Five Strands to Systemic Equity©, is to consistently seek students’ feedback and experiences and 

nurture a positive, authentic and meaningful organizational culture and climate. There is no one 

question asked that could inquire so broadly about student voice, climate and culture, but numerous 

responses demonstrated areas of strength and needed improvement within the  student voice, climate 

and culture strand.  

From Staff 

Individual quoted survey comments have been redacted, as 
survey participants were not told that their responses would be 
shared with the general public.
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From Families 

Individual quoted survey comments have been redacted, as survey 
participants were not told that their responses would be shared with the 
general public.
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From Students 

Individual quoted survey comments have been redacted, as survey participants were not told that 
their responses would be shared with the general public.
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The following were emerging identifiable themes based on focus group responses. The themes 

placed into this strand closely aligned with systems. Professional Learning, as defined by the Five 

Strands to Systemic Equity©, is to provide a continuum of professional learning and growth 

opportunities for all staff in pursuit of fully understanding and embracing educational equity. There 

is no one question asked that could inquire so broadly about professional learning, but numerous 

responses demonstrated areas of strength and needed improvement within the professional learning 

strand.  

From Staff 

From Families 

Individual quoted survey comments have been 
redacted, as survey participants were not told that 
their responses would be shared with the general 
public.
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The following were emerging identifiable themes based on focus group responses. The themes 

placed into this strand closely aligned with systems. Family and Community as Agency, as defined by 

the Five Strands to Systemic Equity©, is to partner with families and the community for authentic 

opportunities to serve the students, the school and district.  There is no one question asked that could 

inquire so broadly about family and community as agency, but numerous responses demonstrated areas of 

strength and needed improvement within the family and community as agency strand.  

From Staff 

From Families 

From Students 

Individual quoted survey comments have been redacted, as survey 
participants were not told that their responses would be shared with the 
general public.
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Findings and Recommendations 

To maintain the integrity  and purpose of DELT and the Five Systemic Strands to Equity©, the 

following is suggested. District leadership share and distribute this full report to each member of DELT. 

Allow DELT members to independently read and review it over a couple of weeks. DELT members should 

then reconvene and discuss the findings and recommendations. DELT should develop a template or Equity 

Implementation Plan (EIP) to progress monitor agreed-upon objectives in alignment with this report’s 

recommendations. It is suggested that the EIP include the district role, school role, measurable metrics, 

accountability, evidence, status and alignment to district/BOE goals (see Illustration 4.1). 

Illustration 4.1: Example Template of EIP 

 

The strand serves as a comprehensive goal while the recommendations offered is a specific 

objective or “how to” pursue each goal. DELT should then be divided into five smaller groups in alignment 

with the five strands. The five subgroups of DELT will oversee objective progress in each strand. DELT 

should meet regularly to progress monitor equity movement. BOE presentations and community 

transparency is highly recommended in regards to this report and the next steps pursued by the district. 

Although, this Equity Audit is comprehensive and offers many recommendations, it is NOT recommended 

for a district to implement all of them, at least, not in the short-term. Most of these recommendations may 

be long-term objectives. The district must use their best judgment and allocate energies and resources to 

rollout each objective thoughtfully and with integrity. The Equity Audit research-based recommendations 

are grounded in finding. Several considerations are offered for actionable and measurable ways to advance 

equity. Each recommendation adheres to the five strands. 

Strand 

Objectives District 
Role 

School 
Role 

Measure/ 
Metrics 

Timeline Accountability Evidence Status Alignment 

1. 

2. 

Goal 

Objectives 
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In conclusion, since the district chose this preemptive and proactive measure to conduct an equity 

audit, it is assumed the district will engage in next steps to continue to move the equity needle forward. 

There is plenty of work to do in ALL districts in their equity journey. These recommendations are very likely 

in many school districts. This works takes time. This works requires intentionality. This work is relentless 

and brave. This work is necessary. The district should be thoughtful as to which recommendations it will 

consider in the short and long-term. Careful examination about the metrics and accountability should be 

thoroughly vetted against the reasonable resources it holds while challenging itself to do better. District 

should also identify current initiative and include them in the equity implementation plan as this the EIP 

offer measurable and accountable components. Additionally, including current initiative in the EIP will allow 

for intentional conversation and planning to examine with an equity lens. These recommendations in this 

plan is not exhaustive and the district has the autonomy to include other objectives or indicators to toward 

equity, such as considerations to its dress code policies and practices, competitive employment salary and  

incentives to increase interest for high-demand roles, and equity literacy opportunities among families and 

community members.  

Next steps for the district following this equity audit is entirely independent of this auditor. It is strongly 

suggested that DELT members reconvene and read this report in its entirety. DELT should be at liberty of 

creating of designing reasonable objectives to create actionable plans toward equity. DELT should also be 

transparent and share findings with their BOE members. Transparency can be a strong accountability tool 

and could aid the district in identifying and learning new ways to advance equity for its students. A Board 

presentation indicating the details and nuances of this equity audit would catapult communication with its 

community. An equity webpage on the district site could emphasize the district’s commitment to equity. 

There are plentiful ways the district could highlight its equity work and in doing so, should be clear on its 

current efforts. The district has an option of continuing its partnership with this auditor and/or the auditor’s 

office if so desired to support its next, actionable planning towards equity. Options have been presented to 

district for the continued support, but it is not exhaustive. The findings proved that are many considerations 

to demonstrate actionable opportunities to move toward equity and disrupt institutional forms of -ism’s and 

biases. In other words, seeking out various experts to any of these listed recommendations, such as 

culturally responsive pedagogy and SEL are at the discretion of the district. Finally, the district should be 

applauded and rightfully acknowledged for its proactive exploration of equity via an audit.  
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List of Abbreviations 

 
ADA = American with Disabilities Act 
 
BOE = Board of Education 
 
ELL = English Language Learners, maybe used interchangeably with EL or LEP 
 
ES = Elementary School 
 
ESL = English as a Second Language 
 
GenEd = General Education 
 
FRL = Free/Reduced Lunch 
 
IEP = Individualized Education Program, may be used interchangeably with SPED 
 
LEP = Limited English Proficient, may be used interchangeably with ELL 
 
MTSS = Multi-tiered System of Support 
 
PTC = Parent Teacher Council 
 
PD = Professional Development 
 
SPED = Special Education, may be used interchangeably with IEP 
 
SY = School Year 
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